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aily Bible lessons in elemen-
tary and secondary class-
rooms may be likened to a
serial story. Each Bible pas-
sage reveals a little more of
the unfolding Cosmic Conflict meta-
narrative1 and God’s yearning for
each human being to be part of His
kingdom. Adventist Bible teachers
have the daily privilege of sharing
this message with their students.
Preparing a Bible lesson requires a
different set of criteria from any other
lesson in the curriculum. These les-
sons deal with cognitive, affective, and
spiritual dimensions of life and have
the potential to inspire students to
change their world for the better, not
for selfish reasons, but for godly in-
spired reasons. 
The best Bible lesson plan is only
words on a page unless it is brought to
life by the teacher and the power of
the Holy Spirit. Bill McNabb and
Steven Mabry warn that “We have for
far too long treated the Bible as Good
Advice rather than as Good News. We
need to approach Bible study as if we
are about to discover together the
greatest news ever heard.”2
What Is The Four H Teaching Strategy?
The Four H Teaching Strategy is an
interactive, multisensory approach to
teaching Bible that assists teachers to
prepare engaging and transforma-
tional Bible lesson plans. It was cre-
ated by the author in response to
D
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21st-century Adventist students’ com-
plaints about having to endure pas-
sive, seemingly irrelevant and unin-
teresting Bible lessons and the
realization that teachers were con-
fused about where to place the em-
phasis in the Bible lesson, i.e., on the
knowledge section or the life-applica-
tion section. The Four H Teaching
Strategy (History, Head, Heart, and
Hand) is designed to place equal em-
phasis on each of the Four H’s, thus
ensuring a balance between Bible
knowledge and life-application in an
interactive and modality-based learn-
ing approach. It is currently used by
pre-service teachers at Avondale Col-
lege of Higher Education in Cooran-
bong, New South Wales, Australia, to
assist them in developing interactive,
multisensory Bible lessons that en-
courage and cultivate reflective
thought in culturally diverse class-
rooms. 
A modality-based instructional ap-
proach was selected from a variety of
learning-style approaches because the
author believed that by combining
modality-based instruction with (a)
sensory learning; (b) reflective think-
ing; and (c) multiple intelligences,
that best-practice, active learning
for 21st-century culturally diverse
classrooms could be more readily
achieved. The Four H’s could there-
fore potentially provide every student
with a variety of active learning tac-
tics/methods that would empower
them to:
1. utilize their learning strengths
via the sensory modalities of touching,
tasting, smelling, listening, and talk-
ing;
2. acknowledge their preferential
way(s) of learning, e.g., visual, audi-
tory, reading and writing, and kines-
thetic3;
3. maximize their learning potential
by offering more than one way of en-
gaging with the material; 
4. experience interactive rather
than passive learning; and
5. engage in reflective thought.
Central to every Four H’s Bible les-
son is engagement with and reading
from the Bible; therefore, each student
needs: (1) his or her own copy of the
The Four H’s explained: 
• History—listening and discovering. It provides an overview of where each 
Bible story fits into the Cosmic Conflict metanarrative; and includes 
Bible reading, biblical history, world history, cultural information, 
maps, and timelines.
• Head—learning and knowing. The children gain knowledge about God and 
familiarity with the Bible stories. This includes the development of 
inquiry skills.
• Heart—loving and responding. It provides opportunity for spiritual        
(emotional) engagement, heartfelt commitment, and response to  
the story.
• Hand—living and giving. It explores ways to apply and implement this 
story in the lives of the students and for them to share it with others 
in the community.
It should be noted that these strategies are not necessarily applied in chronologi-
cal order; they often overlap and may occur several times during the lesson. 
History and Head knowledge are powerless without a Heart response, and a
Heart response provides the impetus for Hand(s) to demonstrate and share a per-
sonal and committed relationship to Jesus.
Box 1. The Four H’s
Figure 1. The Four H Teaching Strategy Model
JESUS
HISTORY
HEAD
HEART
HAND
(Information)
(Knowledge)
(Response)
(Sharing
With
Others)
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Bible; (2) the opportunity to individu-
ally engage with and reflect upon
God’s Word according to his or her
cognitive stage; and (3) time to inter-
actively engage with and read God’s
Word. 
Bible Lesson Preparation Using The Four
H Teaching Strategy
A typical lesson plan is a written
description of the academic content
to be taught. It includes a detailed or-
ganizational structure of content,
method for organizing the learning,
the focus and desired outcomes, and
supporting resources. A Bible lesson,
using The Four H Teaching Strategy,
includes all the above but becomes so
much more because the lesson deals
with eternal consequences. 
In a typical Bible lesson plan, the
Learning Procedure (or Lesson Plan)
includes three main sections: Intro-
duction, Development, and Conclu-
sion. The Four H Teaching Strategy
can be applied in all three sections of
the Learning Procedure. For example:
During the Bible lesson Introduction
section, History, Head, or Heart
phases can be utilized to hook stu-
dents, or gain their attention. The
next section, the Development of the
lesson, incorporates the Head and
History phases to provide the setting,
essential background information,
and a knowledge base for studying
the Bible story or passage. Once the
Bible knowledge base has been es -
tablished and developed, spiritual
engagement and a commitment re-
sponse from the Heart phase become
appropriate. Finally, during the Con-
clusion section of the lesson, the
Hand and Heart phases can help the
teacher initiate discussions about ap-
plying the story to the student’s life
and discovering ways to engage in
personal outreach. 
The Four H Teaching Strategy sam-
ple lesson plans, presented later in
this article (Tables 2 and 3), demon-
strate the implementation of the Four
H’s for different age groups. Table 1
outlines a sample of the variety of
sensory- and modality-based ideas
available for teachers to utilize when
planning Four H’s interactive, multi -
sensory, and modality-based Bible
lessons.
The teacher can nurture, mentor,
and guide as students encounter and
experience the information presented
during History, Head, Heart, and Hand
components of the strategy. “As we
help our kids to get inside the Bible,
they will discover that it challenges
and confronts many of their attitudes
and actions.”7
The Checklist for a Quality Bible Lesson 
A lesson is only as good as the
teacher who presents it. If it is mean-
ingful for the teacher, then it will more
likely be meaningful for the students.
“Our job as Bible teachers is more
than getting our students to under-
stand what the Bible says about a par-
ticular issue; we must help them un-
derstand what God is saying to them
personally.”8
The Checklist for a Quality Bible
Lesson (Box 2) seeks to assist the
teacher in planning and teaching Bible
lessons that help students to “under-
stand what God is saying to them per-
sonally.”9 Each part of a Bible lesson
can be likened to a piece in a jigsaw
puzzle. To see the complete picture,
each piece is essential. The pieces in
this Bible lesson jigsaw puzzle, and
their role in the Bible lesson, are as
follows:
1. The teacher’s private devotions
and prayer, a clear lesson focus, lesson
outcomes, resources, and the learning
context, which help to establish the
spiritual direction of the Bible lesson;
2. The teaching approach and at-
Maps; artwork; Bible artifacts; videos; picture
books; timelines; object lessons
Touching thorns; feeling lambswool; holding
sand; smelling perfume; making and tasting un-
leavened bread; imagining being a bystander in a
Bible story and then describing the scene 
Interactive; silent; choral; Readers Theater4;
paired reading; comparing texts from different
Bible versions
Listening to; participating in; cause-and-effect
tables for biblical character actions; Think-Pair -
Share5; “What if. . .?”;
Making; listening to; composing; singing
Internet; interviews; dialogues; Bible dictionary;
Bible atlas; concordance
Journaling; quiet reflections; learning logs
Painting; video production; diorama construc-
tion; 3-D creations; plays and dramas
Table 1. Examples of the Use of Sensory
and Modality-based Learning in Bible Lessons
1. Visual displays
2. Multisensory experiences
3. Bible reading
4. Discussions
5. Music
6. Researching information
7. Reflective thinking6
8. Art and artistry
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tention to learning styles, which cater
to individual student learning needs; 
3. The Learning Procedure (or Les-
son Plan), which outlines the pro-
posed teaching process and the imple-
mentation of The Four H Teaching
Strategy;
4. The storytelling outline, which
provides evidence of a multisensory,
modality-based, engaging, and
planned instructional experience; 
5. The conclusion section, which
provides a time for reflection and
personal application for all students;
and
6. The teacher’s personal-evalua-
tion section, which enables him or
her to celebrate the positive aspects of
the lesson while also determining the
sections that need further develop-
ment. 
Reading a Bible story from the
textbook is not the most dynamic
way to engage students in the Bible
lesson, so to encourage and assist
teachers to become effective and en-
gaging storytellers, the 3P Storytelling
Technique13 has been included in the
Checklist. Sometimes, Bible stories
are told without any reference to the
Bible or any indication of where the
story is located. To ensure that these
two important Bible concepts are not
overlooked, the Checklist includes an
interactive Bible reading14 and the lo-
cation of each Bible passage. 
“Heart” Questions and Discussion
Starters
The reflective questions in Box 3
can assist students to make the Heart
(loving and responding) connection
between the Bible lesson and its per-
sonal relevance and application. A
simple “Yes/No” question can become
a reflective question when “Why/Why
not” is included (e.g., see Question 4
in Box 3). Some questions in the list
are designed for personal and private
reflection, while others may be sup-
ported by group reflections and inter-
actions.
 Prayer: The divine power source for the lesson, teacher, and student.
 A clear and attainable lesson focus: Shows where the lesson is headed and 
that the teacher has a clear goal in mind. 
 Appropriate and achievable learning outcomes and indicators: Describe 
what learning is to occur and how it will be achieved. The lesson is evaluated 
against these behavioral indicators. 
 A variety of resources: Adds variety and sensory input. Should be kept simple
so as not to distract from the lesson.
 Learning context: Indicates how the lesson fits into the “big picture” of the 
unit and how its concepts are built on prior learning.
 An active, multisensory learning approach: Ensures that learning is participa-
tory, engaging, and multisensory by using a variety of sensory modalities 
(touching, tasting, smelling, listening, and talking). 
 Learning styles and Gardner’s Multiple Intelligences: Accommodates differ-
ent learning styles (e.g., visual, auditory, and kinaesthetic) and ensures learner 
participation.10
 The Bible reference: Helps the students understand the context of the story in 
the Scriptures and gives them practice in navigating their way around the Bible. 
 A lesson hook: An active and engaging introduction to the lesson. A quick way 
to engage the students and arouse their interest in the lesson to ensure so   
that they become actively involved in the learning. If a revision step is needed 
from a previous lesson, the teacher should provide some motivation for learn-
ing before beginning this step. 
 A learning procedure that includes Introduction, Development, and Conclusion:
Bloom’s Taxonomy encourages higher-order thinking skills since it provides a 
logical way to organize learning.11
 The Four H Teaching Strategy:
• History – listening and discovering; 
• Head – learning and knowing;
• Heart – loving and responding;
• Hand – living and giving.
 An interactive reading of the Bible: A meaningful reading of the biblical pas-
sage being studied that involves both the teacher and the students. 
 Stimulating conclusion idea(s): Restates the main points of the lesson       
and aids in evaluation of a student learning. This is the final “punch line” of the 
Bible lesson.
 The 3P Storytelling Technique to learn and practice when telling a story.12
Helps the teacher become a convincing storyteller who has not only memo
rized the story, but also shares the transcendent and loving God. 
 Personal evaluation: Occurs at the end of the lesson. The teacher celebrates 
what went well in the lesson, ascertains how effectively the lesson indicators 
were achieved, and identifies areas that need additional development.
Box 2. Checklist for a Quality Bible Lesson
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Hand Questions and Discussion Starters 
To assist teachers in applying the
Hand phase (living and giving) of the
Four H’s, each question in Box 4 in-
cludes examples that could be imple-
mented in a supportive classroom
environment. Please note: These ex-
amples cover a range of cognitive
stages, so check age-appropriateness
before implementation. 
History and Head Evaluation Ideas
The examples listed in Figure 2
demonstrate the variety of available
interactive, multisensory activities
that can be used to assess the infor-
mation gained from the History (lis-
1. How would your life be different if you really took this passage seriously?15
2. Do you have a relationship with Jesus? If so, what does it mean to you?
3. Explain which character(s) in the Bible passage remind you of Jesus. Why?
4. Are you like/unlike any of the characters in the Bible passage we read today? 
Why/Why not?
5. What part(s) of this Bible passage demonstrate God’s love? Why?
6. Ask yourself: “What is God saying to me through this passage?”16
7. What is the Good News for you in this Bible passage?
8. How will you respond to the spiritual truths that you have uncovered in this 
Bible passage? Why?
9. How can learning about people in the Bible help you to be more like Jesus? 
Box 3. Examples of Heart Questions and Discussion Starters
1. How can you share this special message and God’s love 
with others?
Develop a list of ways to share the special message from the current
Bible story about God’s love in a kind way; role play non-confronta-
tional interactions; create personal diary recordings of how you and
your classmates have shared God’s love with others; invite a non-
Christian friend to Sabbath school or church.
2. How can you make your community (home, school, church, 
town) a better place? Why should you do this?
Organize students to share God’s love in community-service pro-
grams and through engaging in social-justice issues: e.g., sharing
random acts of kindness; mentoring a younger child; making cook-
ies and delivering them to a homeless shelter with a Bible verse in-
cluded; preparing a surprise “Thank You” party for the school jani-
tors; volunteering at an animal shelter; assisting a fellow student
who is physically or mentally challenged; preparing food parcels for
the disadvantaged.
3. How might you explain and demonstrate God’s love to a friend?
Discuss this question as a class, then divide into small groups to de-
velop and record ways the students think would be appropriate to
share God’s love with a friend: e.g., explain what Jesus means to
you on a personal level; give your friend a Bible if he or she doesn’t
have one and wants one; share a personal testimony or answered
prayer). Discuss ways to do that, and then engage in experiences
demonstrating God’s love (e.g., being respectful of someone’s per-
sonal opinion, listening without being judgmental, choosing to par-
ticipate in unselfish service opportunities).
4. Why is it important to learn about Bible people and their  
stories? 
Discuss the impact of Bible stories for 21st-century students by re-
searching the consequences of King David’s involvement with
Bathsheba—particularly highlighting the effects of his actions on his
descendants; research the results of Ruth’s faithfulness on her de-
scendants; compare a well-known current local “hero” and his or
her lifestyle choices with those of a Bible character.
5. What is the difference between “being” and “acting like” a 
Christian?
Ask the students to form small groups and discuss the role of social
media in influencing personal Christianity; discuss with students
how to develop Christian discernment; with student collaboration,
create a set of media-viewing guidelines for Christians: e.g., Internet
sites, videos, films, video games, etc. 
6. What is your role in the Cosmic Conflict?
Create a collage of all the events in the newspaper for one day that
illustrate the Cosmic Conflict; identify how the Cosmic Conflict is ev-
ident in the classroom; brainstorm ways the class can witness to
their peers about the Cosmic Conflict.
7. Explore some community activities in which you could
become involved in order to share the Good News in practical 
ways.
Construct a list of activities in which the class can collaborate to
share the Good News in the neighborhood and then follow through
with these ideas: e.g., raise money for a local charity; collect reli-
gious library books for a needy Christian school; prepare get-well
cards with a Bible promise written inside and deliver them to the
local hospital. 
8. Explain why you think this story is in the Bible.
Use the sensory modalities to answer this reflection through music,
art, drama, writing, poetry, etc., and perform the production at a
school assembly, the local church, a retirement village, a preschool,
a local fair, etc.
Box 4. Examples of Hand Questions and Discussion Starters
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tening and discovering) and Head
(learning and knowing) phases of the
Bible lesson.
Introduction to Sample Bible
Lesson Plans20
The lesson plans in Tables 2 and 3
demonstrate how the Checklist for a
Quality Bible Lesson can be applied.
A Sample Bible Lesson Plan for
Ages 4 to 6 (see page 22)
This lesson uses the parable of the
lost sheep to explore with young chil-
dren the concept of God’s love as rep-
resented by Jesus as the Good Shep-
herd. The lesson uses the analogy of
the child being like the sheep in the
story and Jesus as the Good Shepherd
(the word Farmer is often used as
well, since many shepherds were also
farmers) who loves all His sheep and
cares for them. 
Suggestions for Planning a Lesson
for This Age Group:
• Because children 4 to 6 years of
age are concrete thinkers and have a
limited vocabulary, explain everything
simply and at the concrete level using
modality-based and sensory learning
resources;
• Keep the Bible story engaging,
simple, graphic, fast-moving, and
short, as this age group has a limited
attention span;
• Because most children don’t live
in an agrarian society, the relationship
between shepherd and sheep needs to
be explored through multisensory ex-
periences; 
• Give the children time to respond
to the story, in their own way, by
using multisensory resources to help
them “wonder about” and retell the
story;
• Provide each child with an easy-
to-read Bible so he or she can interac-
tively read the story with the teacher.
A Sample Bible Lesson Plan for
Students Ages 12+ 
The second lesson plan (see Table 3
on page 23) explores the Old Testa-
ment Book of Amos and was prepared
for students age 12 and above. It em-
ploys the same concept of interactive
and multimodality-based learning as
in Example 1 (Table 2), but the learn-
ing level is more advanced, with
greater academic and reflective re-
quirements, an increasing complexity
of tasks, and different age-appropriate
learning-outcome expectations. 
Tips for Planning a Lesson for
Students Ages 12+: 
1. If students are going to be able
to explain why they believe what they
believe and give a reason for their
faith, then it is vital to include reflec-
tive thought opportunities, through
the inclusion of WHY questions, at
this stage of cognition and faith forma-
tion; 
2. Small-group discussions and an
understanding of the relevance of
Bible study will empower students to
(1) stay engaged and on task and (2)
become reflective thinkers;
3. As students mature through this
1. True or False Quiz: Students create questions based on the story and place them   
in a box. One child is chosen to draw a question from the box and read it to the rest 
of the class. The person who answers the question correctly then chooses and reads
the next question from the box.
2. What/Who am I? A student chooses a character from the Bible story in the lesson 
and gives clues that help his or her classmates guess who is being represented. 
3. Stump the Expert: One at a time, the students ask an “expert” (a child chosen 
from the class) questions about the Bible passage/story until he or she is stumped, 
after which the questioner takes the place of the “expert.”
4. Place the objects in the correct order: Students arrange the Bible objects in the 
sequence in which they occurred/appeared in the story.
5. Round Robin17 Story: While seated in a circle, the students re-create the Bible story, 
one sentence at a time. The first person introduces the story with a single sentence, 
after which the person to his or her right adds another sentence, and so on, going 
around the circle as many times as necessary until the story is completed.
6. Drama: Students dramatize a portion of the Bible story, after which their classmates 
guess what section they have portrayed. 
7. Sing or create a song: Students sing or create a song on the topic of the day’s 
Bible lesson.
8. Puzzle: Students design a word/picture puzzle about the Bible passage.
9. Interview: Two students are selected, one to act as an interviewer, the other as the 
Bible character.
10. Story cube: Write the main ideas of the Bible passage on the sides of a cube18
and ask each student, in turn, to roll the cube and tell what happened before or after
the main idea on the face of the cube facing him or her.
11. Place the Bible character(s) on a timeline: Draw a timeline on butcher paper 
(teacher) and post it at the front of the classroom. Ask the students to place the 
characters from the current Bible passage in the correct right timeslot. This can be a
cumulative activity that continues throughout the year.
12. Find the town/country/city: Each student has access to a world map or Bible lands
map. Challenge them to see who can find a specified town, city, or country first as 
you call out the name. The winner chooses the next location.
13. Incorporate De Bono’s six thinking hats19: Use the six thinking hats to analyze 
and discuss an issue raised in a Bible story (e.g., Matthew 21:12, Jesus turning over
the money tables in the temple).
Figure 2. Examples of History and Head Evaluation Ideas
Continued on page 25
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Jesus loves me and cares for me just as a farmer/shepherd looks after and cares for his sheep.
The student appreciates Bible stories portraying aspects of God’s character and redemptive action. 
At the end of this lesson, each student will be encouraged to:
• Express personal views about the actions of a Bible character (Head);
• Attempt to read Bible stories in a suitable publication (History);
• Outline the main events in the parable of the Good Shepherd (Head);
• Discuss the spiritual concept that Jesus wants to look after us because He loves us (Heart); and
• Apply the spiritual concept by discussing how he or she will share this story with friends (Hand).
This lesson is another in a series of Bible lessons illustrating stories Jesus told about God’s love
in terms a young child can comprehend.
1. Bible 
2. Jigsaw puzzle
Displaying/Questioning
• Pray.
• After hiding one piece of a jigsaw puzzle somewhere in the classroom, hand out the rest of the
pieces to the members of the class, and ask them to assemble the puzzle. When they discover that
one piece is missing, have them search for it. After they find the missing piece, discuss briefly
how this relates to the story in today’s lesson. 
• Say: “At the end of today’s story, we’ll see if you can tell what animal went missing in the story.”
Narrating/Explaining (History)
Narrate the story from the farmer’s/shepherd’s perspective using the props at the appropriate time.
Orientation
Complication
Resolution
Conclusion
Learning Focus:
Outcome:
Indicators:
Learning Context:
Learning Resources:
LEARNING PROCEDURE
Introduction:
3 minutes
DEVELOPMENT
11 minutes
A BIBLE LESSON PLAN (30 MINUTES)
Table 2. A Sample Bible Lesson Plan for Ages 4 to 6
3. Box for soft toy
4. Soft toy—lamb, shepherd puppet
5. Bible storybook: “Where’s
the Lost Sheep?”21
• Jesus, seated on a hill, tells a story;
• Farm yard and sheep;
• Farmer/shepherd looks after the sheep;
• Farmer/shepherd takes sheep to a new field;
• One sheep goes missing;
• Farmer/shepherd looks for lost sheep;
• Farmer/shepherd finds sheep;
• Farmer/shepherd takes lost sheep back to the field.
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Questioning/Discussing (Heart)
• In the story, what animal went missing? 
• Who went to find it?
• Have you ever been lost?
• How did you feel when you were lost?
• Who went to find you?
• Why did they look for you?
• Jesus is like our parents and the farmer/shepherd in the story because He loves us and wants to
look after us. 
• Teacher sings: “Jesus Is the Shepherd”22
Jesus is the shepherd.
Guess who I am? 
Such a lovely secret 
I’m His little lamb. 
• Let us bow our heads and say, “Thank You” to Jesus for loving us. 
Directing and Interacting
• Interactively read the story from the Bible (Luke 15:4-6) (History).
• As they read the story, ask the students to look for several words (e.g., farmer, Jesus, sheep,
shepherd) in their Bible that have been written on cards and given to various class members.
Every time his or her word is read, the child holds up the appropriate card. 
• A child retells the story using the soft toy (Head).
• One child will act out the story of being lost, and another child looks for the lost classmate
(Head).
Displaying/Discussing/Sharing/Questioning 
• Read an interactive book about the lost sheep (History).
• Ask: “How can you share this Bible story with your friends?” (Hand).
• Students and teacher sing together, “Jesus Is the Shepherd” (Heart).
What does the Old Testament prophet Amos have to say that is relevant for people living in the
21st century?
The student explains how the Bible passages in Amos illustrate God’s yearning for His children to
choose Him and live. 
At the end of this lesson, each student will be encouraged to:
• Express personal views regarding the Book of Amos and its main theme (Head);
• Read a Bible passage in a suitable publication (History);
• Outline the main points of the story of Amos (Head);
• Discuss the spiritual concept that God gives us the choice to respond to or reject His love
(Heart); and
• Participate in a discussion regarding the relevance of this story for today’s society (Hand). 
Learning Focus:
Outcome:
Indicators:
5 minutes
7 minutes
CONCLUSION
4 minutes
A BIBLE LESSON PLAN FOR STUDENTS AGES 12+ (55 MINUTES)23
Table 3. A Sample Bible Lesson Plan for Students Ages 12+
Continued on next page
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This lesson is another in a series of Bible lessons discussing our relationship with God and our
role in the Cosmic Conflict, especially the role of decisions and their consequences.
• Bible, Bible atlas, Bible commentary, Bible dictionary
• YouTube video: The Choices We Make: https://www.youtube.com/watch?v=8aoOAXqX6tA
• Internet for researching the story of Amos (if available) 
Displaying/Questioning
• Pray.
• Play video clip (56 seconds): The Choices We Make.
• Say: Which Old Testament minor prophet encouraged the Israelites to “Seek the LORD and live”?
(Amos 5:6, NIV).24 Discuss responses (History, Head).
Directing/Researching/Sharing
• Divide the class into four-person Jigsaw Groups to research background information on the
prophet Amos (History).25 Students are to report their findings to their group. Use the Internet and
Bible resources to assist the students in their discovery learning.
• Expert Group 1: What is the physical setting and location for this Bible prophet and his story? 
• Expert Group 2: What was the Old Testament time frame for this prophet?
• Expert Group 3: Who was prophesying to God’s people at the same time?
• Expert Group 4: Describe what this prophet looked like and his heritage, and give Bible refer-
ences to validate your description.
Questioning/Discussing/Reading/Displaying
• What is the message Amos was giving to the people of Israel? 
Ask each group to read and summarize the main theme of their allocated chapter (Chapters 4, 5, 6,
7, 8, and 9) (History). 
• Discuss each chapter theme with the entire class. List the recurring issues. What do you notice?
Why did this occur? (Head).
• Discuss: Do you hear pity or anger as Amos proclaims his prophecy? Verify your response from
the Bible (Head). 
• Display: The chiastic structure (mirror structure), an ancient literary pattern used in the Book of
Amos demonstrates that at the heart of Amos’ prophecy is not a message of doom but one of
hope26 (History).
Discussing
• Discuss in groups of two: “Divine threatenings are really conditional prophecies, their fulfilment
or nonfulfillment being conditioned by our wrong or right action.”27 How do you react to this
quote? Why? Read Amos 9:11-15 (Heart).
• How relevant is Amos’ appeal for us today? What have you learned from this prophet? How
would you feel if you were referred to as someone who oppressed the poor and crushed the needy
(Amos 4:1)? (Heart, Hand).
Learning Context:
Learning Resources:
LEARNING PROCEDURE
Introduction:
3 minutes
DEVELOPMENT
10 minutes
20 minutes
12 minutes
Table 3 Continued
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stage, there should be less teacher talk
and more allocated time for student
discovery learning, sharing, and won-
dering; 
4. Because learning lacks meaning
and purpose until applied, this age
group requires real-life opportunities
to share their faith through a variety
of interactions, both inside and out-
side the classroom.
Conclusion
Teaching Bible lessons in the 21st
century can be both daunting and
challenging. Sometimes it seems that
Adventist educators have an over-
whelming responsibility, but we can
call on supernatural help. Jeremiah
33:3 reminds teachers, “Call to me and
I will answer you and tell you great
and unsearchable things you do not
know” (NIV).
If the next generation of young peo-
ple is to embrace Christ as their per-
sonal Savior, they must, from infancy,
have learned to know and love the
Scriptures. By providing and engaging
in an active multisensory, modality-
based learning environment (The Four
H Teaching Strategy), as described in
this article, teachers can be assisted in
their goal to introduce students, of all
ages, to Jesus as their Friend, Guide,
and Savior. 
More than 100 years ago, Adventist
teachers were reminded that: “The
teaching of the Bible should have our
freshest thought, our best methods,
and our most earnest effort.”32 This
statement and its aim are still relevant
and crucial in the 21st century, but we
cannot rely on the previous genera-
tion’s methodology to reach contem-
porary students. Today’s young people
and children live in a constantly
changing society; have unique life-
style issues, and experience the world
differently from previous generations.
So Adventist teachers have been ad-
monished to constantly seek for the
“best methods” and ideas to meet
these contemporary challenges while
also ensuring that Bible teaching “has
our freshest thought.” Students will
see that Bible teaching is relevant, ap-
propriate, and meaningful for all age
groups and learning abilities when it
engages the teacher’s “most earnest
effort.” God has asked teachers to sow
the seed. He has promised that He will
look after the harvest.
Finally, it is the goal and prayer of
the author that both student and
teacher will have a transformational en-
counter with Jesus as they interactively
study the Bible together through the
multisensory experiential environment
of The Four H Teaching Strategy. 
This article has been peer reviewed.
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CONCLUSION
10 minutes Displaying /Discussing/Questioning 
• Divide the class into groups. Give each group a different-colored De Bono hat to discuss the
statement and then complete the chart.28 “The values and principles found in the Bible are relevant
not only to their original audiences, but to us today”29 (History, Head, Heart, Hand); OR ask:
• How do we make a decision to have a personal relationship with Jesus? Discuss (Heart); OR ask:
• How can we be like Amos in the 21st century? Discuss and then list results in a Discussion
Web30 (Hand). 
• Silently and prayerfully consider this statement: “God does not force the will or judgment of any.
He takes no pleasure in a slavish obedience. He desires that the creatures of his hands shall love
him because he is worthy of love. He would have them obey him because they have an intelligent
appreciation of his wisdom, justice, and benevolence”31 (Heart).
Continued from page 21
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with permission from the publisher
and author. For more information
about the book, see http://avon
daleaustralia.spiffystores.com/collec
tions/books.
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